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Abstract

This research investigates English instructors’ perceptions of the benefits and
challenges associated with the integration of Al application tools into an English
classroom at an international university in Thailand. Two primary research questions
guide the study: (1) How do English instructors perceive the benefits of Al application
tools? and (2) How do they perceive the challenges of integrating Al tools? The research
mainly adopts a quantitative approach, utilizing a structured survey questionnaire
developed based on existing literature. Additionally, semi-structured interviews with 20
randomly selected instructors provide qualitative insights. The findings indicate
widespread adoption of Al-powered tools among instructors teaching English at this
international university. Notably, language learning applications are the most utilized
and the most notable challenge identified by participants is the apprehension that
learners may develop excessive reliance on Al tools. This research provides
comprehensive insights into perceptions surrounding the integration of Al application
tools in English language classrooms at an international university in Thailand. These
insights contribute to a deeper understanding of the benefits and challenges associated
with Al tools in educational settings.
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Introduction

Initial efforts to integrate technology into language education depended on
conventional tools such as projectors and blackboards (Chun et al., 2016). The advent
of computers in the 1970s and 1980s marked the initiation of a new era for educators
who explored Computer-Assisted Language Learning (CALL) (Beatty, 2013; Chapelle,
2001; Levy, 1997). With the widespread use of the Internet in the 1990s, there was a
global increase in language resources, incorporating multimedia elements to enhance
interaction (Thorne & Phane, 2005). The introduction of mobile devices in the twenty-
first century led to the creation of language learning applications (Mobile-Assisted
Language Learning), enabling students to study languages flexibly and independently,
at any time and location of their choice (Godwin-Jones, 2011; Kukulska-Hulme &
Shield, 2008; Kukulska-Hulme & Viberg, 2018). There is currently a notable upswing
in the interest in Artificial Intelligence (Al) within the education and training sector,
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primarily attributed to its potential to transform the learning process. Al enables
personalized learning, dynamic assessments, and meaningful interactions across online,
mobile, or blended learning settings, making it a pivotal concept in the field (Zhang &
Aslan, 2021). In the realm of English language learning and teaching, the spotlight is
on Al-driven tools, such as the recently introduced Chat GPT, prompting considerable
attention as stated by Alsadoon (2021).

Numerous studies have delved into the application of Al-powered tools in
English-language learning, as evidenced by research conducted by Alhalangy and
AbdAlgane (2023), Alharbi (2023), and Alsadoon (2021). Numerous studies indicate
that incorporating Al tools into foreign language learning yields positive effects on
learners’ motivation (Moybeka et al., 2023), engagement, and academic performance
(Khan et al., 2021; Kim et al., 2021). Specifically, Al-driven writing tools such as
Quillbot have proven highly beneficial in offering instant feedback and correction
suggestions for grammar, punctuation, and expression. They contribute to optimizing
sentence structures, word choices, and tones, thereby enhancing the overall quality of
the written content (Farhi et al., 2023; Xuyen, 2023). The integration of Al tools into
English language learning has also been reported to enhance learners’ listening, reading,
and speaking skills (Adilbayevaet al., 2022; Ma, 2021). However, despite these positive
aspects, some scholars have expressed concerns regarding potential negative impacts of
Al tools on language learning, arising from overreliance, lack of human interaction, and
a potential decline in critical thinking skills (Bui, 2022; Zimmerman, 2006). According
to scholars, the effective implementation of new instructional technologies is closely
tied to the attitudes of the teachers leading the lesson (Fernandez-Batanero et al., 2021).
Despite decades of professional development focused on integrating educational
technology, a significant number of teachers still harbor negative views toward
incorporating technology in the classroom and are reluctant to adopt it (Kaban & Ergul,
2020; Prensky, 2008b). Instead, they persist in using familiar materials and teaching
methods, resisting anything that might lead to unfavorable outcomes (Tallvid, 2016).
Furthermore, the anxiety associated with adopting new technologies can pose a
hindrance (Bui, 2022; Zimmerman, 2006), impeding teachers’ efforts to introduce
technology within the learning environment.

Previous studies (Chen et al., 2020; Chounta et al., 2021; Francis et al., 2000)
have primarily concentrated on assessing the effects of Al tools in language learning
and teaching through the viewpoints of teachers, faculty members, and experts.
However, there is a scarcity of research specifically investigating the perceptions of
English language teachers in an international university context. With the ongoing
progression of Al technology, its impact on the learning of foreign languages,
particularly English, is gaining greater significance. It is essential to evaluate the
perspectives of English language teachers regarding the incorporation of Al tools.
Evaluating English language teachers’ perspectives on Al tools is crucial for several
reasons: understanding their effectiveness in teaching, guiding training programs for
educators, enhancing student engagement through innovative methods, addressing
ethical considerations related to Al use in education, allocating resources effectively,
and overcoming potential barriers to adoption. This research aims to investigate the
English instructors’ perception of Al-driven language learning tools in the context of
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EFL education at an international university in Thailand. The study seeks to understand
instructors’ perspectives on the benefits and challenges associated with these tools, as
well as their expectations regarding the integration of Al tools into English language
teaching and learning. The findings may contribute significantly to pedagogical
practices by informing the development of tailored professional development programs
for instructors. It can also guide the seamless integration of Al into curricula, support
personalized learning approaches, and address ethical considerations crucial for
effective and responsible use of Al in education.

The study aims to address two research questions:
1. How do English instructors perceive the benefits of Al application tools in
English classrooms at an international university in Thailand?
2. How do English instructors perceive the challenges of Al application tools in
English classrooms at an international university in Thailand?

Literature Review
Artificial Intelligence

Al is defined as a computer program or system that has intelligence (Chapelle,
2001). This includes artificially implemented computer programs that have human
learning, reasoning, and perceptual abilities, since, as posited by Turing (1950), even
machines can think like humans. Currently, the widespread use of Al is predominantly
driven by machine learning algorithms, which dynamically generate and employ data-
based models. Education, including STEM education, extensively employs Al to assist
teachers in their roles as learning facilitators, academic assessors, and counselors
through the analysis of education-related big data gathered from students, teachers, and
schools (Cukurova et al., 2022). Furthermore, Al enhances assessment methods in
traditional classrooms by furnishing timely information on students’ learning progress,
success, or challenges through the analysis of their learning patterns based on big data
(Sanchez-Prieto et al., 2020). Al can provide insights inaccessible through traditional
evaluation methods, identifying correct answers and revealing the learner’s process
leading to them.

Despite demonstrating its potential as an educational tool, questions persist on
how Al facilitates meaningful and effective learning. Prior to AI’s implementation in
education, computer-based learning support systems, also known as intelligent tutoring
systems (ITS), appeared promising. ITS was aimed to deliver personalized and step-by-
step tutorials using information from expert knowledge models, student models, and
tutoring models in well-defined subjects such as mathematics (Holmes et al., 2019). ITS
is often considered a precursor to Al in education, offering valuable insights into the
application of Al within the educational domain (Paviotti et al., 2013). ITS has been
successfully employed in instructing various STEM subjects. For example, Beal (2013)
utilized ITS to assess students’ math skills by identifying problem-solving errors and
presenting relevant problems. These problems were tailored to students’ zone of
proximal development and supported by integrated help resources. Similarly, Butz et
al. (2006) demonstrated the effectiveness of ITS in enhancing students’ engineering
design skills. Their ITS incorporated an expert system that evaluated students’ problem-
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solving approaches and offered additional tutoring through interactive materials,
thereby assisting students in achieving their learning objectives.

A common theme in several studies, including the examples stated above, is
ITS’s effort to provide scaffolding. Scaffolding is employed to make learning tasks
more manageable and accessible (Hmelo-Silver et al., 2007), aiding students in
improving their deep content knowledge and higher-order thinking skills. Scaffolding
interventions can take various forms, such as feedback, question prompts, hints, and
expert modeling (Kim et al., 2021) similar to what human tutors do in STEM education.
The impact of each scaffolding format can vary depending on different learning
contexts, performance levels, STEM disciplines, and anticipated outcomes.

Advantages and Disadvantages on Al-based Instruction

Al-Bakri (2021) examined the impact of Al on higher education within Arab
countries. The study involved a sample of 100 participants comprising faculty members
and students from various universities in the Arab region. Employing a quantitative
approach, the study utilized a questionnaire as its primary research tool. Findings
indicated several benefits of Al in higher education, including enhanced student
engagement, facilitation of personalized learning, and improved efficiency.
Nonetheless, the study also identified drawbacks, such as potential job displacement
and ethical considerations surrounding the utilization of Al.

Al-Mashagba (2020) explored the influence of Al on students’ learning
outcomes at Jordanian universities, involving a sample of 150 university students.
Adopting a quasi-experimental approach, the researcher employed pre- and post-tests
as the primary research tools. The findings indicated a positive impact of Al on students’
academic performance. Specifically, students who engaged with educational tools
based on Al demonstrated greater improvement in their academic achievements. The
study recommended that Jordanian universities should incorporate Al tools into their
educational systems to enhance student outcomes. Additionally, it emphasized the
importance of providing adequate training and support for faculty members and staff to
effectively utilize these tools.

Tsai, Kovanovi¢ and Gasevic (2019) explored the potential benefits and
challenges associated with the integration of Al into higher education. The research
involved a sample of 18 experts specializing in both Al and education. Adopting a
qualitative approach, the study utilized semi-structured interviews as its primary
research tool. The findings highlighted several advantages of Al in higher education,
such as facilitating personalized learning, enhancing student engagement, and offering
intelligent lesson systems. However, the study also identified certain challenges,
including the necessity for extensive training for faculty members and staff to
effectively utilize Al-based educational tools and concerns about potential biases in Al
algorithms.

The research suggested that higher education institutions should carefully
evaluate both the benefits and potential drawbacks of integrating Al into their
educational systems before adoption. It also emphasized the importance of offering
increased support and training to faculty members and staff on effectively utilizing Al-
based educational tools, as well as addressing the legal and ethical concerns associated
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with the use of Al in education. While previous studies have explored the impact of Al
on student engagement, learning outcomes, and the challenges associated with Al
adoption, this study focuses specifically on the perspectives of English language
teachers regarding the incorporation of Al tools. By evaluating teachers’ perceptions,
this research aims to identify their concerns about the ethical and pedagogical
implications of using Al tools in language teaching.

Teachers’ Perceptions of Using Artificial Intelligence

A great deal of research has emphasized the significant role of a teacher’s stance
on technology use as a pivotal element in successful technology integration. Woodrow
(1992) underscored the importance of maintaining a favorable attitude toward
incorporating technology into teaching, while Prensky (2008a) asserted that the
resistance or lack of enthusiasm among teachers toward technology presents a hindrance
to effective integration.

The integration of Al into classrooms faces resistance primarily due to a
considerable number of teachers, who harbor negative perceptions toward technology,
opting not to employ it (Kaban & Ergul, 2020; Prensky, 2008a). Reasons for such
reluctance include teacher apprehension about adopting new technologies
(Zimmerman, 2006) and their inclination to adhere to familiar materials and
methodologies, thus remaining within their comfort zone (Tallvid, 2016). This
resistance poses challenges to the introduction of technology on-site.

Numerous studies exploring educators’ perceptions of Al in education have
consistently found that teachers commonly anticipate Al’s capability to (a) enhance the
teaching and learning process by utilizing digitalized learning materials and facilitating
multimodal human-computer interactions and (b) address diverse learning challenges
faced by individual students, tailoring instruction to their needs even in large classroom
settings (Holmes et al., 2019).

Despite these educators’ positive expectations of Al in education, researchers
have indicated that before adopting Al in the classroom, teachers first need to learn how
to use the technology and, most importantly, how to successfully integrate it into their
curricula. They also need to understand the importance of Al and the affordances that
it can bring to instruction so that they are open to integrating advanced technology into
their lessons. Additionally, a great number of teachers and school officials have not yet
experienced Al-based learning support and might simply recognize it as slightly more
advanced educational technology, which can underestimate the AI’s role in the
classroom. Consequently, before a successful application of an Al support system into
education, it is necessary for teachers to first utilize it themselves so that they can fully
understand how it can scaffold learning.

Despite the many advantages, some challenges remain in using Al technology.
Ethical considerations regarding data privacy and security must be addressed to protect
intellectual property (Lund & Wang, 2023; Ray, 2023; Rodrigues, 2020). Additionally,
students need to develop critical thinking skills to evaluate the quality and reliability of
Al-generated content and avoid over-reliance on automated tools. Proper training and
education on wusing Al technology effectively and responsibly are crucial
(Chan, 2023; Tlili et al., 2023).
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Methodology

To answer the research questions, this study adopted a mixed-method research
design. The participants were English instructors teaching at the university level. The
levels they teach were not classified into beginner, pre-intermediate, and so forth, as the
focus of the study was on their experiences, perceptions, and expectations regarding the
integration of Al tools in English language learning. Therefore, classification based on
teaching levels was not applicable in this context. While the study did not classify
participants based on the levels they teach, understanding the levels taught by
instructors could be significant in other research contexts. It could provide insights into
how Al tools are utilized across different proficiency levels, the specific challenges and
benefits associated with each level, and the customization required in Al-driven
language learning tools to cater to the diverse needs of students at various proficiency
levels.

A total of 208 English instructors participated in the quantitative component of
the study by completing the structured survey questionnaire distributed online via
Google Forms in January 2024. The questionnaire was developed based on relevant
literature and on existing research by Baker (2021), Eaton et al. (2021), Else (2023),
Dhawan and Batra (2020), Mintz (2023), and Zhai (2022) with 29 close-ended questions
in the form of five-point Likert scale. The questionnaire was divided into three main
parts. Part 1 consisted of three items to investigate English instructors’ experiences in
using different Al-powered language learning tools. Part 2 included 21 Likert-scale
questions aiming to evaluate participants’ perceptions toward the effectiveness and the
challenges associated with Al tool integration in their English language learning at
university level. Part 3 consisted of five items to understand the participants’
expectations regarding Al tool integration into English language learning. The
questionnaire was distributed to the participants online using Google Forms in January
2024. The collected data was then analyzed using the IBM SPSS version 25 to calculate
the descriptive statistics.

The overall Cronbach’s a of the questionnaire was 0.907 (>0.9), indicating the
high overall reliability of this study. Moreover, the reliability coefficients of all
dimensions were higher than 0.7, indicating the good internal consistency of the
questionnaire. The Kaiser—Meyer—Olkin (KMO) test was 0.879, and %2 of Bartlett’s test
of sphericity reached the 0.01 significance level. In other words, common factors exist
among relevant matrixes of questions, indicating the good validity of the questionnaire.

Moreover, a semi-structured interview was conducted with 20 randomly selected
instructors. Randomly selecting instructors for research interviews enhances the study’s
validity by minimizing sampling bias and ensuring a diverse representation of
perspectives. This approach captures a broader range of experiences and opinions, and
increases the reliability and credibility of the research outcomes regarding Al-driven
language learning tools in EFL contexts from different years of teaching experience.
Their responses were transcribed, coded, and categorized to identify similar patterns
and themes. Mackey and Gass (2005) explained that interviews could reveal phenomena
that cannot be seen with direct observations. Furthermore, qualitative data analysis was
validated by a consensus of the two coders which showed high inter-rater reliability
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between these two coders (Krippendorff ’s alpha = 0.95), which is above the minimally
acceptable level (o = 0.667) (Krippendorff, 2004).

Two independent coders were responsible for transcribing, coding, and
categorizing the interview responses to identify patterns and themes in the qualitative
data. The criteria for selecting the coders included their expertise in qualitative data
analysis and their familiarity with the research topic to ensure accurate and reliable
coding of the interview data.

Semi-structured interviews were conducted with 20 English instructors selected
randomly from the participant pool to provide in-depth qualitative insights. The semi-
structured nature of the interviews enabled the researcher to elicit rich and deep data
from the teacher participants. The open-ended questions encouraged participants to
share their personal experiences, insights, and perspectives in their own words, allowing
for a more detailed exploration of their thoughts and feelings regarding the integration
of Al tools in language learning.

Overall, the study employed rigorous data collection and analysis methods,
combining quantitative survey data with qualitative interviews, to provide a
comprehensive exploration of English instructors’ perspectives on the integration of
Al tools in language learning, enhancing the validity, reliability, and credibility of the
research outcomes.

Results and Discussion
The questionnaire was distributed to the participants online using Google Forms.
The collected data was then analyzed using the IBM SPSS version 25 to calculate the
descriptive statistics.

Table 1

Demographic Information of the Participants (N= 208)
Variable Number Percentage
Gender
Male 88 42.5
Female 120 57.5

Years of teaching

experience

0-3 71 33.8
4-8 36 36.7
9-15 31 15
16 -20 19 9.2
21 and above 11 53

Proficiency level taught

Beginner 49 23.7
Pre intermediate 83 40.1
Intermediate 99 47.8
Upper intermediate 71 34.3
Advanced 51 24.6

Table 1 shows the demographic information of the participants.
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Figure 1
Instructors’ Experiences in using Al Tools for EFL Learning
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Figure 1 shows the Al-powered tools that instructors have used to facilitate their
language classrooms. The findings indicate widespread adoption of Al-powered tools
among instructors teaching English at this international university. Notably, language
learning applications are the most utilized, accounting for 87.7% of the respondents.
Additionally, language generation Al tools such as Grammarly enjoy popularity among
63.2% of the respondents. Automated assessment and grading tools, exemplified by
Quizzes and Turnitin, are also prevalent, being used by 45.3% of the instructors. In
contrast, virtual reality tools are the least frequently employed by language teachers.

Figure 2

Purposes of Using Al tools by the Instructors
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Figure 2 displays the purposes of using Al tools. The study suggests that English
instructors use Al tools for various activities, with the majority (84%) using them to
improve their English knowledge and skills, including vocabulary, grammar, speaking,
listening, writing, and reading. Al tools are also popular for receiving feedback to
improve their English (80.2%) and to help with English assignments (72.6%). However,
creating learning plans using Al tools is the least common purpose (33%) among
language instructors.

Table 2

Perceived Benefits of Al Tool Integration in English Language Learning
Items Mean | SD
Al can help students save time 3.74 75
Al can provide information in diverse fields 3.66 .69
Al can help student translate learning materials into different languages, making

; 3.47 .62

them easier to understand
Al can help students better understand theories and concepts 3.53 12
Al can illuminate ideas in writing and thus provide efficiency and productivity 3.53 .70
Al can provide personalized tutoring and feedback based on the students’ learning 356 70
needs and progress ' '
Al tools can help increase students” motivation to learn English 3.70 .62
Overall benefit of using Al for students’ language learning in the classroom 3.88 45

The most significant perceived benefit is the increase in motivation to learn
(78%). Moreover, it is valued for time-saving (74%), personalized tutoring (72%), and
overall classroom benefits (86%).

Table 3

Instructors’ Perception of the Barriers of Using Al in English Language Learning
Items Mean SD
Al may provide unreliable information to the students 3.61 73
Ai can produce inaccurate or false references 3.63 45
Al can produce responses exhibiting logical errors and contradictions 3.60 .67
Al promote cheating and plagiarism 3.72 33
Al decrease students' abilities to brainstorm and think critically 3.75 .67
Overall challenges of Al 3.63 .35

The most significant challenge identified by the participants is the possibility that
learners may become excessively reliant on Al tools (74.6%). This overdependence can
negatively impact their critical thinking skills (68%). Additionally, many participants
expressed their concerns about the accuracy, reliability, and bias of the information and
knowledge provided by Al tools (67.9% and 61.9%).

Based on the semi-structured interview, Al-based teaching allows instructors to
use more personalized teaching plans. In particular, computer vision, natural language
processing, and data mining in Al technology provide instructors with technological
possibilities. Personalized teaching plans can be produced for teachers according to the
class condition or individual situation, including teaching plans, classroom exercises,
and homework assignments. Moreover, many instructors interviewed reported that Al
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tools have the potential to enhance the quality of teaching by enabling teachers to
closely monitor students’ activities. Through Al, educators can tailor precise practice
recommendations for individual learners based on their proficiency levels, aiding them
in mastering challenging concepts within the curriculum. Utilizing natural language
processing and data mining capabilities, Al facilitates more efficient batch processing
of homework assignments, particularly in the assessment of objective questions.
Furthermore, Al’s natural language processing capabilities enable teachers to respond
effectively to personalized queries from students. By mimicking human interaction
patterns, Al assistants engage in intelligent communication with learners, offering
personalized responses and thereby alleviating instructors’ burden in repetitive learning
tasks.

| find that Al can be quite beneficial in enhancing students’ engagement and
motivation. However, it's crucial to strike a balance between technology and traditional
teaching methods to ensure effective learning outcomes. (Interviewee 1)

Al-based teaching offers exciting possibilities for personalized learning. With
computer vision and natural language processing, | can tailor teaching plans,
classroom exercises, and homework assignments to meet the unique needs of each
student, enhancing their learning experience and engagement. (Interviewee 2)

Using Al assistants with natural language processing capabilities has
significantly reduced my workload by handling repetitive learning tasks. This enables
me to focus more on facilitating meaningful interactions with students and addressing
their individual learning needs. (Interviewee 3)

The results revealed that instructors’ perception of using Al was above the
average level. In general, they were positive about the application of the integration of
Al into their classroom. Even though most instructors (over 86%) had a high level of
satisfaction with the use of Al in educational settings, some challenges were recognized
as shown in Table 1 and Table 2. Despite the potential benefits of Al, it is important to
approach its implementation with careful consideration. While integrating Al into
education holds promise, it also raises ethical concerns, questions of accessibility, and
potential shifts in teacher roles (Akgun & Greenhow, 2022; Holmes et al., 2019). These
aspects call for thorough evaluation and thoughtful discussion as we move toward an
EFL classroom that incorporates Al.

Moreover, through the utilization of Al, instructors can achieve the personalized
creation of test papers by employing data mining and text analysis. By examining and
consolidating structured data from the question bank, they can tailor exams to different
classes based on their learning conditions. It further offers insightful analyses of
students’ exam performances, diagnoses the reasons for mistakes, compiles class-wide
exam results, generates analysis reports on exam performance, identifies recurring error
patterns, and assists teachers in delivering targeted instruction. During invigilation, Al-
powered computer vision technology comprehensively monitors students’ actions in
examination room videos. This technology aims to reduce the workload and stress of
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invigilating teachers by providing thorough surveillance. In addition, it is designed to
enhance the overall quality of invigilation by ensuring adherence to exam rules and
promoting fairness in assessment processes.

To enhance the utility of Al for educational purposes, instructors have suggested
potential solutions. These include validating Al responses by cross-referencing with
reliable information sources, utilizing Al tools as a reference or consultation tool,
providing guidelines for its usage, and advocating for academic integrity and ethical
applications of Al within an academic context. Recognizing the potential risks it may
pose to education, many instructors have proposed strategies to transform Al into an
effective teaching and learning tool. These strategies encompass initiatives such as
discerning Al-generated information, instructing students on appropriate utilization,
and promoting academic integrity among students. Instructors’ views on Al differ based
on factors such as their teaching philosophy, teaching background, previous exposure
to educational technology, and their assessment of the effectiveness and importance of
specific technologies. These elements collectively shape their readiness to embrace new
educational technologies, as noted by Ryu and Han (2018).

Limitations and Suggestions for Future Research

This study has several limitations that should be acknowledged when
interpreting the results and findings. Firstly, the focus on language instructors at this
particular international university in Thailand may limit the generalizability of the
results to other educational institutions. To enhance the external validity of future
research, it is recommended to include participants from diverse educational
backgrounds to capture a broader representation. Secondly, the reliance on self-
reporting measures, such as questionnaires and interviews, introduces the possibility of
response biases and subjective interpretations. To mitigate these limitations, future
studies could incorporate additional objective measures or observational methods to
provide a more comprehensive and objective assessment of Al’s effectiveness and
challenges in diverse educational settings. Lastly, this study primarily focused on
instructors’ perceptions of Al, therefore future research should delve into the pragmatic
consequences, obstacles, and levels of student perception linked to the integration of Al
in authentic educational environments. Such investigations would facilitate a more
profound comprehension of the determinants that impact the successful incorporation
of Al in language classrooms, thereby offering guidance for its efficient implementation
across diverse educational settings. By tackling these limitations in forthcoming studies,
researchers can enhance a holistic understanding of Al application in education,
delivering practical insights for its successful integration and utilization across various
educational contexts.

To enhance the external validity and generalizability of the findings, future
studies could include participants from diverse educational institutions, both within
Thailand and internationally. Researchers could conduct multi-site studies involving
multiple universities and language institutes to capture a broader representation of
English instructors’ perspectives on the integration of Al in language learning.

While this study primarily focused on instructors’ perceptions of Al, future
research should look into the pragmatic consequences, obstacles, and levels of student
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perception linked to the integration of Al in authentic educational environments.
Researchers could conduct mixed-method studies involving both teachers and students
to explore the impact of Al on teaching and learning processes, student engagement,
and learning outcomes. This would facilitate a more profound comprehension of the
determinants that impact the successful incorporation of Al in language classrooms and
offer practical insights for its efficient implementation across diverse educational
settings.

Conclusion

There has been a concerted effort to bring about changes in teaching methods for
the benefit of future generations. This involves incorporating advanced educational
technology and promoting student-centered learning. This global trend holds the
promise of enhancing students’ performance while increasing their enthusiasm and
motivation for learning. The goal of Al-assisted education is to foster students’ critical
thinking, creativity, problem-solving, and collaboration skills by infusing Al
technology into all educational activities with language education (Lin et al., 2021).
Achieving this objective relies significantly on the dedication and capabilities of
teachers to lead Al education initiatives in their language classrooms.

With the assistance of Al, education has the potential to achieve unprecedented
levels of excellence. A resilient educational framework can be implemented wherein
instruction becomes more adaptable through the integration of Al-assisted technology.
Al tools will facilitate students in gaining knowledge and enhancing the skills necessary
in technologically advanced society. The results and findings of this research hold
significant implications for English language educators, curriculum developers, and
policymakers in the researcher’s context and other similar educational settings globally.
By understanding English instructors’ perceptions of Al tools, educational institutions
can make informed decisions regarding the integration of Al tools into language
learning curricula.
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